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Thank you, Dr. Goodman, Peggy Blumenthal and the entire team at the Institute of International Education—you are a terrific partner on many of our most important exchange programs. 

Today’s news conference kicks off International Education Week, and its hundreds of programs around the world, and we’re here today to announce terrific news: that the number of international students who came to America to study in the academic year 2006-2007 has increased from last year, and rebounded to record-setting pre-9/11 levels. The number of American students traveling abroad to study is at an all-time high. 


This two-way exchange of talent, knowledge and goodwill is good for America and good for the world. I believe that America’s international education and exchange programs have proven to be our single most effective public diplomacy tool of the last 50 years. The State Department sponsors a variety of academic programs, ranging from our flagship Fulbright Program which is at all-time record highs of scholarships to both international and American students, and to our new English teaching programs, which are reaching thousands of teens and pre-teens across the world. 


I’ve talked to many of the students who participate in these programs, and they all say the same thing. They say, “It changed my life.” Now these programs also have the potential to change the world, because more than 130 world leaders have participated in America’s international exchange programs, including the current President of France, the current Prime Minister of Great Britain, and the new President of Turkey. These programs build long-term relationships with the future leaders of the world. They are tremendous intellectual capital for our country, and we want to make sure that they continue to grow.


We’ve implemented several major initiatives in the past year to attract more foreign students to the United States and encourage more Americans to study abroad. These include a new initiative to bring diverse and deserving foreign students to United States community colleges. We have also created new “opportunity grants” to help outstanding international students of limited means with the upfront cost of applying for admission. And we have launched the National Security Language Initiative to help young Americans study critical foreign languages, including Arabic, Korean, Chinese and Persian. In addition, the first recipients of our new Fulbright Science and Technology Awards have begun their PhD studies at leading US research institutions this year, bringing some of the best and brightest science leaders of tomorrow to our country.


These initiatives all grew out of the US University Presidents Summit on International Education, which was co-hosted in January 2006 by Secretary of State Condoleezza Rice and Secretary of Education Margaret Spellings, with the specific goal of expanding global education. As a follow-up, we organized a series of high-level delegations that traveled to key regions to market the United States as a higher education destination. I was honored to lead a delegation of educators to India earlier this year. We found audiences overseas are impressed when university presidents take the time and effort to come and say in person, “America’s doors are open to your students.” India remains our number one source of foreign students, and the number of Indian students coming to America increased another 10 percent this year.


We are taking other steps to increase the number of foreign students who come here. We’ve added more than 500 positions to our consular staff to speed up visa processing and we have stationed EducationUSA advisors in our posts to help American colleges and universities connect with international students—by hosting admissions staffers overseas, by arranging recruiting visits, by sharing information with foreign applicants. This kind of cooperation between government and higher education is absolutely essential to get the word out that we want and welcome foreign students to come study here.


International education is good for the American economy. International students contribute approximately $13.5 billion to the US economy, and it’s invaluable for public diplomacy—visiting students share knowledge of their country and culture with American students, and return home with lasting impressions of democracy and Americans. 

As you know, after 9/11 the number of students visiting our country dropped for several years, and for a number of reasons: increased security measures, misperceptions about whether students were welcome, cost factors. Today I’m pleased to report that the 2007 findings show that we have fully recovered from that drop, and the number of international students coming to America is once again increasing. 

Today’s Open Doors 2007 Report shows that 582,984 international students studied in the United States during the 2006/2007 school year, roughly equal to our previous record. The new figures represent a 3.2 percent increase from the previous year. That’s a good indication that our efforts are working to welcome more students to the United States. It’s particularly encouraging that the number of new international students—those enrolled for the first time—rose 10 percent last year. Preliminary data for this fall indicates further increases, so we are optimistic that foreign student numbers will continue to increase in the current academic year.


The new Open Doors Report also shows that a record number of Americans are studying abroad. Nearly 224,000 American students during 2005-2006, an 8.5 percent increase from the previous year. The number of American students going to study in less traditional destinations continues to grow—study in Africa is up 19 percent, and in the Middle East, it’s up 31 percent. We’re proud of our own contributions to this trend, through increases in funding for all our government scholarship programs.

Our Gilman program, for students with limited financial resources, is opening doors to study abroad for a much broader and diverse audience of young people. 2,682 students with high financial need have studied abroad through Gilman since it started six years ago. The percentage of Gilman recipients who are African-American is four times the national participation rate of African-Americans in traditional study abroad programs. For Latino students it is double, and for Asian-American Gilman recipients, it is triple the national rates.


Fatima, a Gilman student from Chicago, studied in India, and told us, “For years, I thought there was nothing past the gang boundaries in my neighborhood. From studying abroad, I’ve become a better woman for others.” Brandon, a Philadelphia college student, traveled to Egypt and said, “While I’ve learned a great deal from texts about the Middle East, there is some disconnect between what can be said in a few pages and what can be experienced through firsthand knowledge. Living in Cairo placed me in the heart of Egypt, within an Arabic-speaking community, which aided my own understanding of the language, because I by necessity had to interact with Arabic speakers. Something as simple as grocery shopping would turn into a learning experience.”


Dayna, a community college student from Puget Sound went to Costa Rica to study social sciences, and reported back, “My classes in Costa Rica helped to bring me closer to fluency in Spanish, as well as helping me to recognize and confront my own preconceptions and simplistic view of life outside the United States.” International study inspires personal growth and creates stronger links between Americans and people of other countries and cultures. We’re very pleased the Open Doors 2007 figures we’re announcing today show that more students are venturing across the world to learn. But we can not let up now. We want to continue to sending the message: America welcomes international students and we want American students to look over the horizon and seek a world of learning experiences.


This two-way exchange of talent and knowledge is good for both individuals and for relations between countries. Today’s interconnected world requires young people who are globally literate, and we are committed to continuing to expand international education. Thank you, and I want to congratulate all the people who have worked so hard to bring about these great results. Thank you very much…[applause].
ALLAN E. GOODMAN

President and CEO, Institute of International Education

What we’ll do in the briefing this morning is deconstruct the picture a little bit and give you a sense as we drill into the data where the trends and especially the drivers and dynamics are. I’d like to begin that portion of our program with Rajika Bhandari, the Director of Research at the Institute, and she and her colleagues will take you through different slices of the data, and then we will open for questions and comment. Rajika.

RAJIKA BHANDARI
Director of Research and Evaluation, IIE


Thank you, Allan. So what you see on this list is the order of the topics that we’ll be covering this morning, and I will be speaking about international students in the US, as well as international scholars. But before I get into the data—just a small personal perspective on the numbers that I’m about to present. 


I came to the US fifteen years ago as an international student, and probably figured in the Open Doors numbers of the 1990s, for about six or seven years. I think that’s one of the really important things about Open Doors, that it captures and documents in a tangible way what all of us in this room work so hard to promote in what we do, which is essentially international education exchange.


So without further ado, here are the numbers. But before that, a quick note on the survey itself. As you probably know, this is an annual survey of international students enrolled in over 3,000 US campuses that host international students. We collect the data each fall, and so the numbers that you’re about to see are for the academic year 2006-07. Our respondents are all regionally accredited US higher education institutions.


As Secretary Hughes mentioned, a major finding this year was that after four years, we’ve actually seen an increase in the number of international students in the US, and what we found was that there are approximately 583,000 international students in US campuses in 2006-07. This represented a 3.2 percent increase over the previous year where we essentially reported flat growth. Prior to that, there were two years of decline so this is indeed a very significant finding. And you can see from the trend line that the numbers – that the line is beginning to slowly inch upwards.


The second interesting and significant finding was that the enrollment of new students – these are students new to the institution – increased by 10 percent, and this actually builds upon the 8 percent growth that we reported last year, so again this is quite a significant increase.

Looking next at where most of our international students come from, there were no major surprises this year. Most of our students continued to be from Asia, in fact about 50 percent of all international students. What was different this year was that all five leading places were in Asia, Canada moved down to the number six position. We saw notable increases from Saudi Arabia, essentially because of a new scholarship program instituted in 2005 that assists students from Saudi Arabia on going overseas to study. We also saw large increases from Nepal, India and China. Both India and China saw an increase of about 10 percent and 8 percent respectively. And we saw declines from Japan and Indonesia.


This then is a global view of what our major sending places of origin looks like. The areas shaded orange are places from which we receive over 25,000 students, that’s over 25,000 from each of these places. And the areas shaded a darker green are the ones from which we receive anywhere from 6,000 to 25,000 students.


Looking next at trends for four key places, we find that India has shown considerable recent growth after a small flat period a few years ago. China has been increasing consistently. Korea, South Korea has been rising quite steadily, and in fact their numbers are slowly approaching those of China. And Japan has been declining consistently, and I’ll spend just a moment on Japan because it’s one country that really demonstrates how complex global mobility patterns can be, and how different factors can influence a student’s decision to study abroad.


And we note that in Japan, the population is aging, the number of 18 year olds, or the college age population has been steadily declining, and according to some estimates, by 2055, the total population of Japan will have declined by about 30 percent. Also the economy has rebounded in Japan, the higher education system has expanded, and many Japanese students are now also seeking to go to other Asian countries within the region. So all of those factors probably combine to result in the trend that we are seeing.


The next set of slides is going to focus on where our international students are situated. And we did not find any change in the top five states this year. They continue to be California, New York, Texas, Massachusetts, Florida, the areas shaded in orange. And these states together host almost 43 percent of all international students. 


Looking next at the institutions, although international students are distributed across institutions, close to 3,000 institutions, they do tend to be concentrated in actually a fairly small number of institutions, and we find that the top ten – and I’ll be sharing the list with you in a minute – actually host 10 percent of all international students. And what you see on this chart is that the area shaded purple shows you the number of institutions hosting fewer than 1,000 international students, and the blue area shows large host institutions versus the number of students. And you see that just 156 institutions host close to 60 percent of all international students.

Looking next at the types of institutions, we know that international students tend to be concentrated in large doctoral and research institutions. In fact, doctoral and research institutions host close to 60 percent of all international students, and are followed by masters and associates institutions. However, when we look at this picture over time to see where the changes have occurred, it’s a very interesting picture. What the second chart shows you is the change over a six year period, so basically what the picture looked like in 2000 and what it looks like today. And we see that the largest growth has been in baccalaureate, associates, and masters institutions. And as Secretary Hughes mentioned, there are strong efforts out there at the community college level to increase their capacity to host international students and to also send their students overseas, and what we see in the data is probably a result of that.


Finally, the list of leading host institutions. I’ll mention just a few, University of Southern California, hosting over 7,000 students, Columbia, New York University, University of Illinois at Urbana-Champaign, and Purdue at number five. All these top institutions saw increases this past year. The level of increase ranged from about 3 percent for University of Southern California to a high of 23 percent for Harvard. Of course, it’s the case that for large doctoral research institutions that already host large numbers of students, the amount of growth or change is smaller than what one would see for smaller institutions.


Looking next at what our international students study, business and management and engineering continue to be the most popular fields, we did not see any major shifts here. They continue to account for 33 percent of all international students. 


And looking next at what our international students contribute, we know that they contribute significantly in social and cultural and many other ways to their classroom and the higher education community. But what this shows you is their contributions in a more tangible way. And Secretary Hughes mentioned that they contribute significantly to the tune of about $13.5 billion. What we are reporting here is $14.5 billion, it’s a slightly different estimate depending on what sets of numbers you look at, but it’s between $13.5 and $14.5 billion. The Department of Commerce I believe uses a figure of $13.5 billion. Our analysis here is a joint analysis using data from Open Doors, and is conducted by researchers at Indiana University, Bloomington and courtesy of NAFSA, and we are very thankful to them for their support of this analysis.


And what this shows us is that the $14.5 billion dollars comes from the fact that most students, or 62 percent support themselves through their own personal and family funds. This breakdown does vary by academic level. As we know, a large proportion of international graduate students receive teaching and research assistantships on campus, and for those students, it’s about a 50/50 split between their own personal and family funds versus the support that they get from the institution. But overall, 62 percent support themselves through their own funds.


I’m now going to move on to talk about the second survey in our Open Doors sets of surveys. This is the survey of international scholars in the US, international scholars that are on US campuses to conduct a sustained period of either teaching or research or some combination of those activities. What’s important to remember is that this does not include international scholars who are present at the national labs in the US. Because our focus is educational exchange, we really focus only on scholars who are present at higher education institutions.


What we saw this last year was that over 98,000 international scholars visited US campuses to engage in teaching and research activities. And this was a 1.3 percent increase over the previous year. I should mention that this is a lower rate of growth than we’ve seen in the past two years, where we actually saw very large spurts in the number of scholars. In both of the previous years we reported about an 8 percent increase in each year. And what probably explains the lower rate of growth is the fact that there was a decline some years ago, as you can see from the figure, quite a sharp drop in fact from 2003, and was probably followed by a large growth spurt, and the rate of increase is now beginning to stabilize and perhaps flatten out.


Looking next at where our scholars come from, very similar to the findings for international students. Most scholars tend to be from Asia, and the leading five places, China, South Korea, India, Japan, and Germany in the fifth position, account for half of all international scholars in the US. China continues to be the leading place of origin with over 20,000 scholars, and this year we’ve seen declines from Europe: Germany, UK, Russia, as well as from Australia and Canada.


Finally in terms of the fields they specialize in, again the trends are actually very similar to those for international students. Most scholars tend to be in the sciences and engineering, I think there are no surprises. This has been documented by data from NSF and from other agencies too. And these four fields, or the STEM [science, technology, engineering and math] fields, account for almost 70 percent of all scholars. And we’ve not seen any major shifts in these fields over time, they remain fairly steady.

And that concludes my portion. I will hand over to Daniel Obst who is going to talk to you about another one of our surveys.



DANIEL OBST


Thank you, Rajika. I will also give you a brief personal introduction. I, like Rajika, came to the US, first on a high school exchange from Germany and then as an undergraduate student.  I actually attended the George Washington University here in DC. But if I knew then what I know now about how applying to US colleges and university really works and that it’s a competitive process, I would have probably applied to more than just one college. But luckily I got in, and so now here I am.

                        I’m here to talk to you about another survey that IIE conducted this year, and has been conducting for the past several years. The Fall 2007 International Student Enrollment Survey was conducted to get a snapshot of international student enrollments on US campuses for the fall 2007 term. Once again, we worked with seven other higher education associations to produce this survey and most of them are represented here in the room. I would like to say that this has been a truly collaborative effort and because of this collaboration we received a substantial number of responses from US campuses.

                        This survey was conducted online in October. We received about 700 responses from colleges and universities representing all types of institutions. About 28 percent of the respondents were Associate institutions, 27 percent Doctoral or Research institutions, 22 percent Masters and 17 percent Baccalaureate institutions. 
The survey results confirm the turnaround in international student enrollments that the previous year’s survey had suggested, supported by the current Open Doors data. This year, for the fall 2007 term, about 57 percent of the respondents are reporting increases in international student enrollments, and only 19 percent are reporting declines.

                        Each year we also make sure that we include in our survey pool the institutions hosting the largest number of institutions. We had almost all the top 25 host institutions included, and about 95 institutions that each host more than 1,000 international students. Looking at just this subset of the respondent pool, we find that 83 percent of those largest host institutions are reporting increases in enrollments, and only 8 percent are reporting declines.

                        Looking at new international student enrollments, the survey findings suggest that continued growth. About 55 percent of survey respondents are reporting increases in the numbers of new international students coming to colleges and universities in the US. Only 19 percent are reporting declines. For the largest host institutions, the vast majority - or 81 percent – is reporting increases.

                       The Fall 2007 survey asked educators to indicate whether they had seen a change in new enrollments from selected major sending countries. The results indicate that new enrollments from most of these countries seem to be increasing, with respondents reporting more increases than declines. More institutions reported increases than declines in the number of students from China, Korea, India, Saudi Arabia and Brazil.  For Japan, more institutions continue to report declines.

                        We also looked for some contextual information some reasons that are behind the changes in enrollments. Survey respondents cited visa application processes and concerns over delays/denials, the cost of tuition in the United States and students’ decisions to enroll in another country’s institutions as some of the major factors affecting international student enrollments enrollment. Several educators believe the declines reflect a combination of several factors, including competition for international students among U.S. institutions, and the lack of funds available to give financial aid or scholarships to international students
                       Many of the institutions that responded to our survey indicated that they have taken proactive steps to ensure that international student numbers don’t decline and continue to increase. About 60 percent of the respondents have reported taking special steps. And those steps generally included new international programs or collaborations with universities in other countries, new staff or additional staff time devoted to international student recruitment, and new funding for international recruitment trips or marketing and promotion. 

                       Recruitment efforts seem to be heavily concentrated on Asia. Many of the respondents mentioned that they’ve recruited in China, Korea and India, and in other Asian countries, particularly in Southeast Asia. And we have seen this just this past month at the IIE Higher Education Fairs that we conduct in eleven cities in Asia each year. At this year’s fairs, participation by US institutions and attendance by international students has been at an all-time high. And especially in Vietnam more US institutions joined the fair and about 6,000 students that attended the fair, which is about 2,000 more than last year. So I think this is a clear sign that there is continued interest in higher education in the US.

                        This concludes the section on international students and scholars in the United States, and we’ll turn now to Study Abroad, and to Patricia Chow.
PATRICIA CHOW


Thank you Daniel.  


The U.S. Study Abroad Survey is an annual survey that we’ve been doing for about 20 years.  It’s very important to define who is counted in this survey, because there are a lot of different definitions of study abroad students.  The Open Doors Study Abroad Survey counts U.S. students and permanent residents who are enrolled for a degree at a U.S. institution and who received academic credit for their study abroad.  You will notice that the time period covered for this survey is 2005-2006.  There is a time lag of one year for this survey due to the credit transfer that needs to take place.


As you can see from the graph, U.S. participation in study abroad has been steadily increasing over the past two decades.  In 2005-2006, 223,534 students received academic credit for study abroad.  This is an 8.5 percent increase over the previous year, and follows an 8 percent increase from last year.


Where do our study abroad students go to study?  The majority of them choose Europe.  58 percent studied abroad in Europe in 2005-2006.  Europe is followed by Latin America, with 15 percent.  For purposes of Open Doors, Mexico is included in Latin America. Asia is the third most popular region with 9 percent of the total.


When we look at the specific destinations chosen by U.S. study abroad students, we see that, again, Europe predominates, with 9 out of the top 20 destinations, including the top four: the United Kingdom, Italy, Spain and France.  Australia, number five, is the first non-European destination in our top 20.  The eleven non-European destinations in the top 20 are highlighted in red.


Most of the top 20 destinations showed an increase in 2005-2006, in line with the overall increase.  Several destinations showed very large increases this past year, including Argentina, with a 42 percent increase; China, with a 38 percent increase; and Greece, with a 32 percent increase.  Ecuador is new to the top 20, with a 27 percent increase this year.  India, at number 21, follows very closely behind with only 50 or so fewer students than Ecuador.


Study abroad in non-traditional destinations is growing.  The Middle East and Asia lead the pack with increases of 31 percent and 26 percent respectively.  North America was the only region that did not show an increase this year.


When we look at study abroad trends over the past decade for selected countries, we see some interesting trends.  Argentina has shown a very sharp increase in the past couple of years, following a small decline after 9/11.  China has had a similar pattern: they were hit quite hard by the SARS outbreak, but have recovered.  When we look over to the right side at Australia and the United Kingdom, we see that Australia became very popular in the late ‘90s, but they’ve plateaued in the last couple of years.  The United Kingdom has been a perpetually popular destination.  Their numbers have been very high for many years and seem to have plateaued as well.


Here is a global view of the destinations chosen by U.S. study abroad students.  As you can see, the countries shaded in orange are the ones that the most students choose, and they are heavily concentrated in Europe.  Our neighbors to the south, in the Western Hemisphere, are also quite popular, as are selected countries in Asia.  In Africa, you will notice that South Africa is the only country that is popular for American study abroad students.


Looking now at the length of time that Americans spend abroad, short-term programs have seen a lot of growth in the past decade.  They surpassed mid-length programs as the most popular program type in 1997-98.  The short-term programs are the blue line.  Just underneath, in pink, are mid-length programs.  You can see that they’ve also continued to rise at a fairly steady rate.  The green line at the very bottom shows long-term programs.  By long-term we mean an academic or a calendar year.  The number of students choosing long-term programs has remained fairly steady over the past decade.


When we look at the profile of students who choose to study abroad, we see that the majority of Americans studying abroad are white Caucasian: 83 percent.  They are female (66 percent) and they are undergraduates (90 percent).  However when we look at strategic initiatives that have been designed to increase diversity, we see that the statistics can change quite dramatically.  The Gilman International Scholarship Program, which is a State Department-funded program that was created by Congress to help undergraduates on federal financial aid go on a study abroad experience, has significantly different diversity statistics compared to the national average.  [The percentage of Gilman recipients who are Asian-American is three times the national participation rate of Asian-Americans in traditional study abroad programs. For Latino Gilman recipients it is double and for African-Americans it is nearly four times the rate.]
And finally, if we compare the study abroad data that I have just been discussing with the international student data that Rajika presented earlier, we see that there is an exchange imbalance.  The second column, Asia, shows the greatest imbalance.  There are approximately 300,000 more Asian students studying in the U.S. compared to the number of Americans studying abroad in Asia.  Keep in mind that these two populations are not entirely comparable. The majority of the Asian students are pursuing an entire degree here in the U.S., whereas American study abroad students, who are also pursuing their degree in the U.S., study abroad only for a short period of time - up to an academic year.


The third column, Europe, is one of the two regions where there are actually more Americans studying abroad compared to the number of international students studying in the U.S.  In 2005-2006, there were about 45,000 more Americans studying abroad in Europe than Europeans studying in the U.S.  This concludes the section on study abroad, and we will now move on to Global Student Mobility.
PEGGY BLUMENTHAL


Thank you Patricia […] I’m going to just talk briefly about a project IIE created with Ford Foundation support to put the Open Doors numbers in a global context.


We all know that every country collects data differently, and indeed what we found with the UNESCO data, which is collected every year from Ministries of Education and other government sources, we found looking at UNESCO data that the definitions were different by each country, and the involvement of private institutions was usually quite limited. Most of the institutions counted by UNESCO were public institutions, and yet private institutions are expanding around the world. And the data always lags. By the time it came out, it was already four or five years out of date.


So we got Ford Foundation support to create a community, an online community of the major national data providers on international mobility, including the British, the Australians, the French, the Germans, the Mexicans, the Indians – quite a lot, the print is probably too small for you to read them all, but the logos are up for some of them. We convened these data providers, and we ask them each year to post on a website what the numbers are by a common definition. We locked everyone in a room – well actually it was a chateau in France, and we wouldn’t let them out until they agreed on a basic set of definitions.


What we found, and this is the pie on the left, is that looking at the top eight destinations for internationally mobile students, the US continues to host 30 percent of those students. The UK is second, with 18 percent, France 13 percent, Germany 12 percent, and then it becomes kind of a horse race, Australia 9 percent, China (increasingly expanding) at 8 percent, Japan, and then Canada. We looked also, using UNESCO data, at the worldwide pie of internationally mobile students, and there of course the US hosts a slightly smaller percentage, 22 percent, and the ratio stays about the same with “all other countries” at 27 percent.


But the important thing to notice about this, and it’s hard to show it in a static pie, is that the pie is growing. This is really not a matter of which of us can capture the largest share of a static number of students, but how can we all build our capacity so that we can host the increasingly expanding number of international students who want to study abroad. In the 2004-2005 period, worldwide international students increased from 2.5 million to 2.7 million, and the projections are for it to very dramatically expand, so really the challenge will be to find enough seats everywhere in the world for all of the students who want to study abroad.

In this regard, the United States has a particular advantage. We have by far the largest number of institutions of higher education, and we host the smallest percentage among the leading host countries, the smallest percentage of international students as a percent of the total of our higher education enrollment. So what you’ll see here is international students as a percentage of total enrollments. In the United States, it’s below 5 percent, I think it’s 4 percent this year. In Australia, it’s close to 20 percent, 20 percent of all of their students are international students. And as you saw in the slide that Rajika showed earlier, really only 156 US institutions are hosting more than half of all international students, so we have many, many other institutions that can take more students. And institutions already taking students have a long way before they’re maxed out.


I’m going to stop now and we’re going to start the Q&A. I’m just posting now the list of our online resources if you need more information about any of the figures we’ve presented today, and many other online resources to help Americans get information about study abroad, and help international students get information about study in the United States. On our home page of course includes information about the scholarship programs we administer for the US government including of course the Fulbright and Gilman Scholarship Programs. Allan?

GOODMAN:   
Well I want to thank all of my colleagues for the work that produced the analysis presented this morning […] We have about 30 minutes for questions and we hope answers. I’d welcome if you would identify yourself and the organization you’re with, and I’ll try to direct the question to one of our panelists. And wait for the mike, please.

QUESTION:  
Hi, I’m Gerald Epstein at the Center for Strategic and International Studies. Thank you for presenting all the information. You were very careful to define who was in the pool of US students abroad. You hinted at but did not define who defines the foreign students who are here. Do you have any visibility at all, and are there any that come here for a very short period, or are these all full-time, enrolled students.
GOODMAN:
Rajika, do you want to take that? Thank you.

BHANDARI:
In fact we do have many students who are here in non-degree study, many international students pursuing non-degree study, and in fact that’s a category in which we’ve seen significant increases over the past couple of years. And I think you also see that in some of the other numbers. For example, we’ve seen increases in the numbers of student pursuing intensive English. Those are typically students who come here on non-degree study for a shorter period of time. A large part of the increase we’ve seen in the numbers of students from Saudi Arabia has been in the non-degree category, so certainly it does include non-degree students, and that is a growing proportion of international students.

QUESTION:
Do we have equivalent students enrolled in our home country who earn credits here that transfer back? The same definition we use for work/study abroad?

BHANDARI:
Possibly, we don’t have a way to capture that because that’s captured at the home institution overseas. But I would say they’re a fairly small proportion of all international students, but there are cases where students might be enrolled in an institution overseas and then have really come over as part of some kind of structured exchange, short-term exchange.

GOODMAN:
One thing I think we’ll see increase over time are dual degree programs where the credit counts in both countries. I know the Embassy of France and the French-American Education Foundation’s been very encouraging of that and trying to promote 25 dual degree programs in America. I think we will see that expanding, and I hope we’ll be able to track that later into the future. Mike Woods from New Zealand.

QUESTION:
I’ve just got a comment on the New Zealand figures, which reduced for American students coming to New Zealand on study abroad. I just wanted to make two or three points here. Firstly I think New Zealand continues to be a great place to study. We’ve had a 205 percent increase in student numbers from the US from 2000 to 2006. And of course they still enjoy coming here, in fact a recent survey showed that 90 percent said that they would come again, and that they enjoyed their time there.


Secondly, I’ll just say the total proportion of US students in our overall students numbers is very small, around about 3 percent, and we have 90,000 students study in New Zealand. And so this is a minor wobble really in the statistics, but we are plateauing, we do recognize that, and we’re following Australia’s pattern. And thirdly, students are coming increasingly not for study abroad, but to do full degrees in New Zealand, and in fact, the institutions are much more focused on that growth. And we had an increase in this first half year in New Zealand of students coming, from 1457 last year to 1555, so there’s growth in New Zealand during the first half of 2007.
GOODMAN:
Thanks for adding that dimension. Maybe we should take Australia at the same time, is John Hayton here?

QUESTION:
John Hayton, from Australia. And Mike, I would just say that if you’re following the Australian pattern, then next year you’ll see a resumption of growth for 2007, if your institutions invest the same as ours are in developing. Allan, I wonder if I could just reflect on one of the slides that Rajika presented, which showed I think from 2000 through to the current time that much of the growth had taken place in baccalaureate institutions. But if my reading of the statistics from the current year are correct, in fact there’s been next to no growth in the baccalaureate institutions, in fact it’s been masters and indeed to some extent, associates. And that reflects a pattern I think that we’re seeing part of in Australia as well. 


So do you think that – is that just chop or is that a reflection of a change in the market that we will see in terms of global student mobility, people choosing to go and do their masters but they might stay home as capacity and quality improves in their local environment? And/or if they’re going out as an undergrad, that they might choose to do study abroad back to the United States or indeed Australia, rather than doing their full undergraduate program?

GOODMAN:
Let me ask Rajika to comment on that and also Peggy maybe, from the global Atlas perspective, and then you sir, will be next.

BHANDARI:
Yes, John you’re absolutely correct, if you look at the change just between last year and this year, which I did not have up on the slides. What I was showing you was change between two points in time, six years ago and the most current year. But if you look at the changes over two years, the past two years, we did indeed see a small decline for baccalaureate institutions. And my own sense for this is that it’s quite possible that some of the growths that we’ve seen at the associate’s level as well as in the non-degree study is probably accounting for the small dip at the baccalaureate level, a sort of a flattening of the numbers, which probably reflects students making – having more choices and more options where they might choose to come overseas and start their education at the community college level, taking advantage of the many benefits of community colleges that American students have often taken advantage of, and might then consider going on to a baccalaureate institution. So I think it’s probably a combination of some of those factors.
GOODMAN:
Peggy, a global perspective?

BLUMENTHAL:  And then – I think you’re right, I think people are kind of creating their own patterns now, and they may start in one country, they may move to another country, then go back home again, then go out again. So it’s very much of a kind of a mall, a global shopping mall for higher education.


The other thing that’s going on I think is the distance learning, the ability to take part of your courses remotely, and as Allan said, the dual degree/joint degree programs where home countries are expanding dramatically their own higher education institutions, China’s, India’s, Korea’s, many other countries’. But they’re providing linkages with institutions abroad through which faculty come and teach the courses in the home country but give a degree that is either joint or dual. So it’s really going to be much, much more challenging for us to count the data right, and for the Atlas project, and that’s why definitions are so important.


Our annual discussion with Australia is “do we include offshore students”? Do we include onshore students? And so we have to very tightly, when we’re looking at numbers, make sure that the definition is exactly comparable.

GOODMAN:
Sir.

QUESTION:
Thank you. I’m Bai Akridge with Worldwide Services, which is an international education consultancy and the University of Maryland’s international center for transcultural education. My question concerns diversity in study abroad, as it has for several years. We notice that there really has been absolutely no increase in the diversity of minorities in the US in terms of study abroad really since the numbers began being counted in ’93, and certainly for the last ten years they’ve been flat across the board.


My question to you is, why do you think that is, one? Two, what do you think needs to be done to address it? And three, what if anything is IIE, given its particular expertise in this area, doing in this regard?

GOODMAN:
I’m going to let Peggy correct what I’m going to say next. What strikes me so much about a program like Gilman is that we have 15,000 applications for it. We were able to make so far a little over 3,000 grants, mainly through appropriations from the United States Congress. That means there are 12,000 other people ready, willing to go, and want to study abroad. The dream is there, and the real challenge we all face is finding the funding and the direct grants to make that happen. 


And I think the key is in the direct grants to students who have the dream, who have the aspiration. And if we could add, next year, those 12,000 to the numbers, the pattern would begin to change. Peggy?

BLUMENTHAL:  I agree with you Allan – of course I would agree with you, but I also want to add –

GOODMAN:
She doesn’t always agree with me.

BLUMENTHAL:  In public I usually do. But I think we have to add a few more elements which is information is really key. People have to think that it’s possible for them to study abroad, and what we’ve done recently, both with the Fulbright Program and with the Gilman Program is do a lot of targeted outreach, not just to historically black colleges but also to institutions which have large proportions of African-Americans or Hispanics. Get students who have studied abroad who are from diverse backgrounds, and get their pictures in our publicity. People need to think that they can see themselves in that role, and I think that’s very important.

Another thing is information to the professors and to the advisors on campus. We did a project a few years ago with United Negro College Fund, where we did not offer more money, we just offered to take some of the faculty from HBCUs that don’t have large numbers of students go abroad, and take those faculty members abroad, even for very short periods. These were faculty who themselves had not had a chance to study abroad, so it’s not surprising that when their students come to them and say, “What’s best to advance my career?”, they’re not going to say, “Study abroad.” Other professors are advising other students differently. 


So I think it’s information, it’s getting role models, getting champions on campus who know about study abroad. Through the Fulbright Scholar Program, we send an increasingly diverse population of faculty abroad, and they come back and they bring the message. So I think we have to combine everything, but money sure helps as well.
GOODMAN:
Can I take a question there please, and then this lady will be next, and then I’ll go to that side of the room.

QUESTION:
Yes, Steve Kramer, STPI, Science and Technology Policy Institute. How diverse is the international student population in the US?

GOODMAN:
Okay, I’m going to have Rajika make a start at that.

BHANDARI:
Could you actually expand on that, diverse as in fields of study, or…?

QUESTION:
No, in terms of the diversity we spoke – the previous speaker spoke about, like Afro-Brazilians or Peruvian students of Asian heritage, that sort of thing.

BHANDARI:
We are not able to break down the specific heritage of students from particular places. But as I mentioned in my presentation, I think Asia certainly dominates. We see few students from the African continent, in fact this year we have only one African country that figures in the top 20.

QUESTION:
That’s South Africa?
BHANDARI:
This is – let’s see, I will look it up, since –

GOODMAN:
Sorry to deflect you.
QUESTION:
Demographics like black Brazilians coming here?

BHANDARI:
We don’t have that. We try and capture data on close to 200 countries, and it’s hard enough to even get there, and I think it would be really interesting to get down to that level of detail, but we’re quite unable to, since we work with close to 3,000 schools.

GOODMAN:
Tom Farrell has been working in this area in a very interesting way, and I know he’ll have a comment.

QUESTION:
Thank you, Tom Farrell from the State Department--Bureau of Educational and Cultural Affairs. I’m happy that we’re on the diversity topic, and although I’m not a STEM (science, technology, engineering or math) guy, I would like to, with respect, correct one little point – a big point about the Gilman Program. It was noted very quickly that Gilman has 10 percent more African-Americans than the national average. Actually – as I said, I’m not a STEM guy, but I think it’s more like 300 percent more African-Americans –

GOODMAN:
It’s three times as many –  [Editor’s note: Transcript text has been corrected on page 17 show the correct figures]
QUESTION:
It’s three times the number, and I think this gets back to the question about diversity. If we’re serious about diversity, I think from the Federal Government perspective, we recognize we have to provide the funds in the United States, as well as what Peggy talked about, the creation of aspiration. But overseas, we also have to provide, and this is something that the State Department has been focusing on for the last two years. It’s not just money overseas. In order to have an Afro-Brazilian – an indigenous member of society in Bolivia – participate in the programs and study in the United States, she/he/they need English. So in fact Under Secretary Hughes talked about the English Access Microscholarship Program which has had 20,000 underprivileged, non-elite young people from the margins of their society, whether that’s defined in economic terms or ethnic-racial sociological terms, more than 20,000 kids who are being given the tool of English so they’ll be able to compete for admission to US institutions. And now we’re seeing the fruits of those efforts. For the first time last year, 10 percent of our high school exchange students from India are coming out of that Access Program, 10 percent of our undergraduate students from countries where Access operates are coming from the Access Program. Children, young people who would never have participated. So I think in addition to the data – and we’d be very happy to collaborate with IIE and others on refining the data and getting more information, we need to recognize that we need to give these students money and the tools to participate.

GOODMAN:
Tom, before you leave the microphone, just say the name of the scholarship, and a word about how it works at our embassies abroad –

QUESTION:
It’s called the English Access Microscholarship Program. It provides two years of afterschool English preparation, serious English study, after school and on Saturdays for teenagers at the secondary school level overseas. These are individuals identified by our embassies, they’re drawn only from communities at the margins, so they’re underprivileged economically, socially. And they are, through NGOs/English providers, they’re provided with a two-year scholarship. On average it costs about $1,000 a year to give two years of quality English instruction overseas. And this really fits in with the State Department’s concern about English as a tool to open US higher education. The first effort that the State Department made after 9/11, when we thought the bottom had begun to sag in international student enrollments, was to work with intensive English programs, because that’s where we saw the greatest crisis in international student exchange. So English remains the key. Is that enough for you?
GOODMAN:
It sure is, and to the foreign reporters here, we hope that that information (and I’m sure it’s on the State Department website in each country) how you get access to that scholarship is very important information. I’m going to take the lady here in the front row, and then Steve Hunt from the Department of Education over there.

QUESTION:
Hi, I’m a graduate journalism student at Northwestern University, and also an international student.

GOODMAN:
And tell me your name?

QUESTION:
It’s Renal. And my question was about the work visas. Do you track the number of these students who do stay back and get H-1 visas? I realize that it might be difficult because you give the one year of optional practical training. And second, do you – what are your thoughts on increasing the number of H-1 visas available, because such an imbalance you have almost 600,000 students here and then about 65 or 80,000 work visas available, and then you also have these technology companies who are eating up a lot of these, which leaves international students a bit stranded, those who want to work here. So are you involved in that issue, or is immigration just too…?

GOODMAN:
I’m going to let Rajika say a few words, and then I’ll add something afterwards.

BHANDARI:
So I’ll answer the first part of your question. As you yourself said, we do track students – or rather not track, we do include students who are in optional practical training [OPT], but we unfortunately have no way of knowing where they go after that. Again, since our focus is higher education and what they are doing while they are on the campus’ sponsorship, we track while they are still sort of in the system. But we don’t know what happens after that.


There’ve been some other efforts to try and measure this, but they all have their flaws because as you acknowledged, it’s something that’s very difficult to capture, so we don’t have any information on them beyond that one year of OPT.

GOODMAN:
The danger of reading your email at midnight is that you learn something. And I learned last night of a broad, bipartisan effort that has resulted in a letter to Secretary Chertoff that asks him to use his discretionary authority to extend the period of time that people can have the optional practical training from twelve to 29 months. It’s broadly supported in the Congress with both parties behind it, so I hope the next year we might actually have some […] we might not collect the data, but the country might know and that would help ease the cap on the H-1 B without actually changing the cap. Steve Hunt, the Department of Education.

QUESTION:
Yes, Allan, a comment to the gentleman’s question on the diversity data if I might, then a question. The National Science Foundation, in the survey of earned doctorates, which is a subset of all the international as well as domestic students at the PhD level, collects data on racial and ethnic diversity, which includes temporary visa holders, permanent residents and US citizens. So you might find some data in there. The response rate average is 90 percent, which is one of the most incredible response rates of any survey in the Federal government. However the data are self-reported, so students may choose not to respond to a certain question. But if you go into that data, if you contact the Science Resources Studies Division of NSF, you might find some data that would get to the answer of the diversity element of some of the international students that are in the United States at the graduate level.


The question I’ve got is one of the things that has been a hole in all of our data, whoever collects, is the question of Americans who are studying abroad and earning degrees in other national education systems. I suspect that in the atlas of mobility, this is one of the big data issues, because when other students from other countries study in a third country, they’re not studying in credit programs that their own institutions provide. This is particularly true in Europe, inside the European higher education area.


And I was wondering if any thought had been given to trying to track this? I know from my own research experience for example, that the French Ministry of Education collects very good data on Americans who study in France. I know that a few years ago there were two American students who received PhDs in physical education in France.

GOODMAN:
Let me ask Peggy to –

QUESTION:
But I was just wondering if there’s some idea about this, because this is something that would really help us, especially with the increasing global mobility.

BLUMENTHAL:  I’ll answer quickly, and then Rajika might want to expand. This is exactly one of the reasons why Atlas was created. You can only count those students if you get the data from the host institutions. We, sitting in the United States, really have no way of knowing, no way of tracking who has gone abroad and not come back to the US institution and transferred the credit. So that’s why the Open Doors data, because we want it to be very accurate, we look only at people who transfer credit back, but in Atlas, we do have a wider lens, right?

BHANDARI:
Yes, and that’s exactly right, Peggy. Actually I don’t have anything further to add, because we do include all those students enrolled in degree programs.

GOODMAN:
Let me take the gentleman in the back, and then I’m going to go to Christian Joly from the French embassy here in front.

QUESTION:
This continues the question of the 46 countries participating in the European Higher Education Community that are implementing –

GOODMAN:
Could you say your name?

QUESTION:
Jim Farmer, Georgetown University. The question is, what’s going to be the impact of the Bologna process on student mobility?

GOODMAN:
Well I’m going to let Peggy take that. It’s a very existential question, but thank you.

BLUMENTHAL:  And this is the question. Actually there are probably more experts in this room probably than are sitting up here at the table on that. We are all worried and we are all optimistic. I mean on the one hand, the Bologna process, by helping to get a lot of data on credit transfer, making it easier for European institutions to manage transfer of credit, it should help the US institutions because we’ve always been very – have a very easy and transparent system for tracking credit transfers. On the other hand, the shorter the length of courses, the shorter the number of years it takes you to graduate, the less time you may have for study abroad. So we’re going to have to be very creative in finding new ways to attract students and to send students to fit into these evolving patterns.


The truth is, the Bologna process means something different in every country of Europe, and increasingly it’s being explored in other countries around the world. But there is no one exact definition that fits each country, so it’s a great challenge. Thank you for the question. I have no answer.
GOODMAN:
And what we’re going to probably – maybe the front line of what it means is when 46 countries believe that a bachelor’s degree is three years, and we are then attempting to admit them into graduate school where the requirement is assumed to be a four year undergraduate, that will affect graduate admissions here and graduate admissions standards all over, and that may be the first time we have to confront Bologna. Let me take Christian Joly.

QUESTION:
Thank you very much. Going back to the issue of where American students studying abroad go, I’d like to know whether you have some data distinguishing between going to American institutions abroad and the American going to a local, higher education institution. As you may know, this has a big impact on the figure above France. Thank you.

GOODMAN:
Patricia.

CHOW:
Unfortunately we don’t collect that data. What we do collect is whether the student participated on a program sponsored by their own university here in the US. And the majority of students in our survey do participate in programs run by their own university, which would mean that they’re not necessarily in a local institution in France.

GOODMAN:
Now we have about three minutes left for questions. Is there any member of the working press that we have not had a chance to call on? Please identify yourself and the press.

QUESTION:
Peggy Orchowski, I’m with the Hispanic Outlook on Higher Education. I’d like to learn more about that Gilman Scholarship, sounds good. I think back to the diversity issue, there’s been a couple of hearings lately that diversity scholars here in the United States are worried that the many universities are counting the foreign scholars and foreign students as part of their diversity goals, and therefore bypassing maybe less well-educated minorities in the United States. And I’m wondering if you are seeing this as an issue. There is even the suggestion coming out of NSA that perhaps—National Science Academy—that the percentage of foreign grad students who are using research grants funded by US institutions should be capped at a certain percentage, because in some institutions it’s 100 percent.

GOODMAN:
I’m not aware of that confusion in the diversity area where the definitions are drawn pretty sharply. And I think, if you have a comment, Rajika or Peggy?

BLUMENTHAL:  I think it’s that most of these surveys are pretty specific. You either should be talking about people who are holding a non-resident visa which is in our case, or you’re talking about an American citizen or permanent resident and counting it separately. I do think that there is ongoing discussion about trying to encourage more Americans at an early age to go into science and technology, and this is vitally important. We’ve got to get more Americans of every ethnicity into the pipeline because what’s happening at the graduate level is the institutions are awarding large numbers of grants and indeed enrolling large numbers of international students and unable really to – well the pump has not been primed, and we need to get more students of color and more American students generally into the STEM fields.

GOODMAN:
Thank you, I’m going to take a question from here, the lady there, a question from the middle, and a question last over there. Please.

QUESTION:
Hi, my name is LaNitra Berger, and I represent the National Association for Equal Opportunity in Higher Education, as well as the Collaborative for Diversity in Education Abroad. I’m here with my two colleagues from the Phelps Stokes Fund today. We’re an association of historically and predominantly black colleges and universities. And I just wanted to let you know that we have no less than five institutions where 100 percent of the student population is Pell-eligible. So that means everyone at that institution is eligible to apply for a Gilman Fellowship. But several years ago none of those students actually received Gilman Fellowships.

So I would encourage you to increase your outreach on HBCU campuses. We already work very closely with Paetra Hauck in the Gilman Program, and she’s been tremendously helpful, but there’s still a lot of work to be done on our campuses, and really that’s where the students are, if you want to increase your numbers with the Gilman Program, and if we want to see the numbers of African-American students increase in general, the HBCU campuses are where they are, and my job is to promote international education programs on these campuses. And I know for a fact that many of these students desperately want to participate in study abroad, but they don’t know where to start. So I would just encourage you to continue your outreach and increase your outreach on those campuses.

GOODMAN:
And make sure you give me your card, I’d really appreciate it. Janine?

QUESTION:
Janine Farhat, the College Board. With regard to the increases in India and China sending international students to the US, can you tell us about any changes in the population, undergraduate versus graduate?

GOODMAN:
To Rajika.

BHANDARI:
We haven’t seen major shifts in the population of Indian students in the US. They continue to be primarily at the graduate level. I can share exact numbers with you, but will probably let Allan take the next question while I look them up for you real quick, and then we can come back to me and I’ll have the actual number for you. How about that?

GOODMAN:
But I think our impression is there hasn’t been a dramatic shift, and we’ll continue to see India and China at the graduate level primarily. A question to the middle, which will be our last question. Who is brave enough to ask it? Sir.

QUESTION:
I am Dr. Dwivedi from the Indian Embassy.

GOODMAN:
Welcome, nice to have you here.

QUESTION:
Yes, thank you very much for inviting me –

GOODMAN:
And all 83,000 of your countrymen here.

QUESTION:
I would like to begin with that to Indians, the most valuable investment is in education, and that reflects everywhere. And we always seek for the quality education, and US has been one of the destinations, and that reflects in the number. But with the changing time, our government has actually announced about $62 billion for investment in education in the next five years, and this is almost going to double –

GOODMAN:
You said 62 –

QUESTION:
Billion dollars. And in [inaudible] it will be about $300 billion. So I hope that even after that investment, the migration of the student will not change, and you’ll see a steady rise. My one small question to Rajika is that even though you have told that 156 US universities attracted the majority of the students, could you also do some analysis that which institution from the donor country are involved with this, because I feel that there is a lot of heterogeneity in attracting students, and generally from the best schools in India, these students come. So it is not simply the attraction of the higher education or the quality education, but also the diversity and the intermingling and the cross-fertilization of cultures, which is one of the driving factors behind this. So did you do some study on which institutions mostly from India they come?
BHANDARI:
This is a really interesting question you raise, and my answer to that is we are actually about to launch some research where we hope to be looking at some of these contextual factors at the other end of the dynamic, which is what’s happening in the major sending countries or places of origin. And we’re hoping to launch some research where we’ll be looking at not only what motivates students to select say, the US as a destination versus other destinations, but also many of the other contextual factors that affect their mobility to the US. And certainly one thing we will try and look at is who these students are, where they’re coming from. A large part of that will be looking at their academic preparation, where they studied and so on. I think it’s information that has to be collected at that end. It’s really difficult to collect it once they’ve arrived because you’re essentially looking at counting close to 600,000 students now, and that number might continue to increase in the future.

QUESTION:
[Inaudible].
BHANDARI:
Well we guarantee actually again, because of the large numbers, I mean 600,000 is very, very large, and anybody in research will tell you that it’s a nightmare if you have to work with that much data, so currently we actually have aggregate data from institutions. It’s likely that in the future we will go back to collecting individual level data, but even if we get there, it’s a really fine line between having institutions cooperate and with having them give too much away about the student, and that’s something we’re very careful of in our research, that the confidentiality and privacy of the students in institutions is something that we respect and protect. But certainly it is something important we would like to look at.

BLUMENTHAL:  
Let me go to the point I think, beyond the actual question of whether we collect that data, to how do we broaden the number of institutions and the kinds of institutions which are sending students to the United States, which I think is the import of your question. And I think there, the EducationUSA Centers around the world play a very vital part.  These are funded and supported by the State Department, and they offer free advice, unbiased advice about the full range of the US higher education. And I think that – and they’re offering it to students, as Tom Farrell said, trying to reach out to students who maybe didn’t have access or never thought they would have access to US higher education. And that’s where the real – kind of “the rubber hits the road,” because unless students know that it’s possible for them to study abroad, unless their professors – maybe professors who haven’t studied abroad as many of those at the leading institutions have, so we really have to again change the paradigm of who is a possible candidate for US study. And I think that’s what the EducationUSA offices are set up to do.

GOODMAN:
Riding up in the elevator, I noticed that there’s a little bulletin of newsmakers, and Open Doors is not a newsmaker today. So I’m going to complain to the National Press Club. But I want all of you to remember when you go down in the elevator that you are newsmakers. It is your efforts that got the information out, that welcomed international students, and that made it possible for this year’s Open Doors to contain such positive news for us and the world we share. Thank you so much for coming, have a good day…[applause].
* * * * *
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